Exploring Techno-Pedagogy

Information and Communication Technology (ICT) programmes in development (including education)
have had a similar trajectory as they have had in the business sector where they first made an impact.
First generation programmes have been driven by technology enthusiasts while people working in
education have largely regarded ICTs as a peripheral phenomenon or as something with a purely
negative potential for teaching-learning. Hence, 'first generation’ ICT programmes in education have
been stand-alone programmes with little connection to the mainstream teaching-learning processes in
the school. The curriculum has been limited to basic computer literacy (focusing on operating system
and office suite which have little pedagogical relevance), transacted by 'computer teachers’, thus
bypassing the regular teaching staff in the school. Fortunately, educationists have been involved in
designing second generation ICT programmes. Here, ICTs serve to achieve larger educational goals,
rather than being an end in themselves, curriculum pertains to regular mainstream subjects,
transacted by regular school teachers and teacher educators. We formally studied one such
programme, the University State Resource Network (USRN), during this year. Based on our learnings,
we launched the 'Teachers Communities of Learning' (TColL) programme this year to serve as a
demonstration project. We also continued our capacity building work for teachers and teacher
educators on 'techno-pedagogical’ applications of ICTs in education. Our focus, thus, has been to help
policy makers migrate programme design from first generation to second generation models and our
work has continued at four levels:

1. Conducting research for gathering evidence regarding the design and implementation of different
models of ICTs in education

2. Using the learnings from research for the capacity building of educators and policy makers in
alternative, progressive, ICTs in education models that focus on empowering teachers and
strengthening the public education system

3. Taking up demonstration projects, which display the suitability of such alternative models at a
systemic level. The demonstration projects act as action research to test hypotheses relating to the
potential of ICTs to support educational aims and to build a body of knowledge based on
such practice.

4. Using learnings from our research, capacity building and programme work for our policy advocacy
with education policy makers

Research ICTs for the self-directed professional growth of
teachers, and build a (real and virtual) network
amongst teachers and teacher educators in
different institutions working in education. It

One important research study this year was on
the USRN, a significantly digitally-enabled
Teacher Professional Development (TPD)
programme of the Regional Resource Centre for
Education (RRCE), Delhi University (DU). This
programme is collaboratively designed and
implemented by leading academic institutions in
India (Jawaharlal Nehru University and DU),
along with one District Institute of Education
and Training (DIET) in Delhi, and select
government and private schools.
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The USRN project aims to strengthen teachers'
identities as professionals, support the use of
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